Trauma Training 100

Module 100
Trauma Informed
Practices and
Resiliency Building
for Children

Julie
Kurtz

Building Resilience: A north star and
heartfelt approach that helps ALL children
to grow to be healthy socially and
emotionally

Voices from the field…
• Some kids I just can’t seem to help
• I feel helpless
• I don’t even want to work with some of these kids
• Behaviors are getting worse
• I have tried everything
• What is wrong with you!?
• If the family got help then the child would be better
• It is the families fault
• I must not be a good educator if I can’t reach this child
• They are spoiled
• They are just trying to get attention
• We need to move the child to another classroom
• We should expel this child to keep the other children safe
• Other? What have you heard?
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Giving a Child a Voice
Moving from…
“What is wrong with you?”
to
“What has happened to you?”
to

“What is your behavior
communicating to me?”
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Attuning IN and OUT to Create a
Safe Space
Attune IN to how you feel and what you Need
• What sensations am I having in my body?
• What feelings am I having?
• What do I need?

Attune OUT to how others feel to create safety
• Be mindful of the space you create for those around
you
• Create a “brave” space for vulnerability and safety
• Listen with empathy and compassion
• What can you do to help others feel safe?
4

BRAVERY

‘‘Learning involves not
merely risk, but the pain
of giving up a former
belief in favor of a new
way of seeing things.’’
-Adapted from Boostrom’s 1998 p. 399
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• Neurobiology and
the Impact of Trauma
• ACES
• Neuroplasticity and
Capacity for Change
• Building Resilience
and Strategies to for
Brain Building and
Healing
• Relationships
• Environment
• Sensory, Body
Awareness and
Strengthening
Emotional Literacy
• Managing Strong
Emotions
6
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Creating
Grounding and
Safety
Write down a word
or draw an image
that describes a
place, activity,
person or object you
use in your life to
calm, ground you or
that helps you feel
safe.

Trauma is defined by the
individual’s sensory system
and if there are long-term
adverse effects mentally,
physically, socially or
emotionally.
Childhood trauma is
associated with problems
across multiple domains of
development
8

Trauma is also defined
by its effect on an
individual’s nervous
system, not by the
intensity of the event.
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Regaining control is an
important aspect of coping
with traumatic stress and
helping the child return to a
person, place or object that is
predictable and safe is
essential.
When feeling ”out” of control a
child might become over or
under controlled.
10

Children who
experience trauma see
the world as a
dangerous place and
their stress response
systems are continually
activated,
communicating to
them that they are not
safe.
Nicholson, Perez and Kurtz: Trauma Informed Practices
for Early Childhood Educators: Relationship-Based
Approaches that Support Healing and Build Resilience in
Young Children
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Neurobiology of the Brain
EXECUTIVE BRAIN

Forebrain

“CEO”
“Air Traffic Control”

Limbic
BRAIN

“Emotional Center”
“Attachment”

HINDBRAIN

Photo: Courtney
Vickery

“Alarm Center”
“Smoke Detector”
Brainstem

Abstract Thought
Reasoning
Impulse Control
Empathy
Perspective Taking
Logic

MAMMAL BRAIN

Attachment
Affect Regulation
Emotional Reactivity
Significance and Belonging
Emotions
Needs Connection

REPTILE BRAIN
Motor Regulation
Heart Rate
Breathing
Blood Pressure
Body Temperature
Sensory
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New Job Description:
Brain Architect
Moving from:
Child Management
Child Development
Brain Architect

Healthy Brain vs. Trauma Exposed Brain

14

•What is a trauma
reminder/trigger?
•How is trauma stored in
the body?
•What is the difference
between a challenging
behavior and a trauma
reminder/trigger?
•Why you don’t need to
know if there is a history
of trauma?
15
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THE DIFFERENCE BETWEEN A CHALLENGING BEHAVIOR AND A
TRAUMA TRIGGER

Trauma Reminder/Triggers
üTrauma reminders or triggers activate a survival
response of the five F’s:
• Fight
• Flight
• Freeze
• Faint
• Flipped Lid (CEO not accessible)

üOnly the reptile, primitive part of the brain
becomes active
üRational thought is less possible at this time
üIncreased reactivity and decreased responsiveness
üIn a state of fright and fear.
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Resource Handout
A resource to
review briefly but
refer to for more
information later
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A Trauma Lens

Photo by Joshua
Forbes on Unsplash
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Trauma Triggers or
Trauma Reminders
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Adverse Childhood Experiences (ACES)
Ted Talk: Dr. Nadine Burke-Harris
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Adverse Childhood Experiences (ACES)
Handouts on ACES
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Adverse Childhood Experiences (ACES)
Historical and Structural Trauma

Implicit

bias, epigenetics, microaggressions

Adverse Childhood Experiences*
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*https://www.cdc.gov/violenceprevention/acestudy, adapted by RYSE, 2016

Common
Reactions
Associated
with
Trauma

Fight
Flight
Freeze

24
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Variability in Responses to Trauma
or Toxic Stress
The impact of a traumatic event is
determined by both:
•The objective nature of the event
•The child’s subjective response to it
Something that is traumatic for one
child may not be traumatic for another
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May Have Difficulty With…
•Focus, attention, listening
•Managing “big” emotions
•Empathy
•Perspective taking
•Expressing self with words
•Working collaboratively with others
•Chronic irritability

A Trauma Informed School
System
- B

1. Recognizes that certain behaviors are related to
a trauma history or toxic stress and creates
healthy practices that support children who
exhibit challenging behaviors and promote social
and emotional resiliency skills.
2. Shifts from a model of child management with
punishment and rewards to a model of
developing a child with responses that teach new
behavior, skills and promote more integrated
brain strategies such as:
ID Feelings and Sensations, Manage Strong
Emotions and Problem Solving
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Common Behaviors of Children in
FIGHT Mode
Child yells or screams

Child is argumentative

Child curses

Child bullies others

Child aggressive with
others

Child destroys property

Child fights with other
peers

Child makes threats

Common Behaviors of Children in
FLIGHT Mode
Child covers face with hands, Child becomes absorbed with
buries face in arms, pulls
things and seems unaware to
jacket over head, pulls hat
people, places or activities
down over face, wears
sunglasses
Child runs away

Child appears to be
daydreaming

Child sits in the corner of the
room and just watches

Finds ways to escape from
reality

Common Behaviors of Children in
FREEZE Mode
Appears lethargic and
spaced out, not paying
attention

Engages in repetitive
movements or perseverating
on something like picking at
skin over and over
Unresponsive to name being
Socially withdrawn
called
Unresponsive to commands,
requests or questions

Not able to vocalize

Child appears to daydream

Child cuts self
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Handout
•Mateo – Fight
Response

•Ella – Flight
Response

What Does Fight, Flight
or Freeze Look Like?

•Benji – Freeze
Response

31

Young children who
experience trauma
see the world as a
dangerous place
and their stress
response systems
are continually
activated,
communicating to
them that they are
not safe.
Trauma Informed Practices for Early Childhood Educators:
Relationship-Based Approaches that Support Healing and Build
Resilience in Young Children Nicholson, Perez and Kurtz
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Why does trauma impact some children
more than others?
• Developmental stage when the trauma
happened
• Temperament and sensory system of the
child
• Intensity or frequency of trauma
• If the traumatic stress was ongoing
• If they child had any sense of “control”
during traumatic events
• If there were adults to buffer the toxic stress
• If there were social supports and outlets for
stress
• Was the child able to use coping strategies
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All brains can be rewired and heal
through NEUROPLASTICITY

34

Neuroplasticity

Building Resilience and Buffering
the Impact of Trauma
•The mental structures in our brain
are open to change throughout the
lifespan because of neuroplasticity
•Healing can be induced through
consistent, attuned communication
within the context of our most
important relationships
•Healing can begin through safe,
predictable environments
36
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Windows of Tolerance
Hyper-arousal
Dysregulation

Window of
Tolerance
Dysregulation

Hypo-arousal

Key Strategies that Promote Building
Resilience and Healing

üRelationships and Attunement
üEnvironment Supports
üSensory and Emotional Literacy
üRegulating Strong Emotions and
Supporting Self-Regulation
üProblem Solving & Conflict
Resolution
38

Take time to see the child
behind the behavior.
Their behavior is communicating
a story.

3
9

Developed Julie Kurtz © 2019. No further reproduction is permitted without express
permission of the copyright holder. Send inquiries to juliekurtzconsulting@gmail.com

Trauma Training 100

Supportive Relationships &
Attunement
40

"Children who have
been harmed in the
context of a
relationship can
only be healed in a
relationship. You
will never truly
change a child's
heart without first
establishing a
relationship of trust
and unconditional
acceptance."

Recovery from trauma
will occur best in the
context of healing
relationships.

(Sorrel, 2015, p. 48)

Signs a Child is in the Reptile Brain
(Fight, Flight or Freeze)
• Hurting others
• Hurting themselves
• Destroying property
• Yelling and screaming
• Swearing
• Crying
• Threatening
• Bullying
• Shut down or dissociative
(out of it or in another world)

• The child appears frozen or
without words
• The child is running away
• The child is hiding,
avoiding, or escaping a
situation
• Can’t listen to instructions,
guidance or words
• Is not responsive to
redirection

Traum a Inform ed Practices for Early Childhood Educators: Relationship-Based Approaches that Support
Healing and Build Resilience in Young Children Nicholson, Perez and Kurtz

Developed Julie Kurtz © 2019. No further reproduction is permitted without express
permission of the copyright holder. Send inquiries to juliekurtzconsulting@gmail.com

Trauma Training 100

Things To Do or Say When in the
Reptile Brain

when they are ready). It
• Be still with the child using
depends on how the child will
minimal words and just be
tolerate you in their space—
present, letting them
will it be comforting or
“borrow” your calm state
• Send a gentle message, “you dysregulating?
• Make sure not to send a
are safe, you are here with
message of abandonment
me now”
(example would be just
• Walk or sit with the child
walking away and leaving
• Match the level (if they are
them there with no words)
sitting see if they can tolerate • Ask if they want to walk with
you sitting with them, if they you over to the safe space or
are needing to walk see if you calming zone in the room
can walk with them, if they
are shutdown, tell them you
see them and will be nearby
Traum a Inform ed Practices for Early Childhood Educators: Relationship-Based Approaches that Support
Healing and Build Resilience in Young Children Nicholson, Perez and Kurtz

Things to Do or Say When in
Reptile Brain
• Use a calm, neutral voice
• Use few words of direction
and correction
• Don’t problem solve as
their cortex is not
accessible at this time
• Let the child know you are
here when they are ready
• Get down to their level to
appear less threatening or

intimidating
• Don’t ignore the child
• Don’t say the child is “just
trying to get attention”
• Don’t use stern tones and
quick abrasive movements
• Find a safe space they can
go that is more regulating
in the environment

Traum a Inform ed Practices for Early Childhood Educators: Relationship-Based Approaches that Support
Healing and Build Resilience in Young Children Nicholson, Perez and Kurtz

Signs a Child is in the
Emotional/Mammal Brain
• The child has a story filled with
• Emotions are escalated (anger,
how they were wronged and the
sadness, frustration)
other is wrong
• The child is telling you what
happened to them with intensity • Stories can have elements of
exaggeration “I will die or I will
and their own perspective
hurt them”
• The child is telling you what
• If they share solutions they are
happened through nonverbal
means such as drawing, writing or often exaggerated and may not be
logical
art
• The child can still/frozen and be in • The child is crying or yelling or
both reptile and emotional brain at shutting down while talking
the same time so you may see
• The child may or may not be able
some of both behaviors
to express their emotions with
words depending on the level of
• The child’s stories do not include
emotional intensity
empathy to others, perspective
taking, or solutions
Traum a Inform ed Practices for Early Childhood Educators: Relationship-Based Approaches that Support
Healing and Build Resilience in Young Children Nicholson, Perez and Kurtz
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Things to Do or Say When in
Mammal Brain
• Use a calm and neutral voice
• Use body language that conveys
safety (allow children to borrow
your calm energy until they
regulate)
• Help them feel safe
• Help them feel that you care for
them and what they experienced
• Help the child name what they are
sensing in their bodies
• Help the child name what they are
feeling with words
• Help notice and name the
sensations in the child’s body

• Don’t guide to solution when
emotions are intense
• Help the child tell their story
without agreeing or disagreeing and
without correction or direction
• Use sensory objects in the
classroom to manage energy and
calm the brain stem (sand, water,
music, pinwheels, safe space,
bubbles, coloring, play dough,
walking, etc.)
• Both the mammal and reptile brain
are often called the “downstairs
brain” and dance together with the
intensity of Fight, Flight, and Freeze

Traum a Inform ed Practices for Early Childhood Educators: Relationship-Based Approaches that Support
Healing and Build Resilience in Young Children Nicholson, Perez and Kurtz

Things to Do or Say When in
Mammal Brain (continued)
• Use words that deescalate or are energy (walking, running,
neutral such as “that happened movement)
to you,” “how did that feel,”
• Acknowledge their feelings,
“you must have felt X,” “I
try to make them go away
wonder if”. This helps them tell don’t
minimize what they are
their story and calm the circuitry or
feeling
(that is silly, you are so
of the brain
dramatic, that did not happen)
• Attune to the internal
call the child out. Create a
experience and story of the child • Don’t
sense of privacy for their story
to calm their dysregulation
•
Offer
a
break (water, walk,
• Use calming areas or activities
calming area)
that will support optimal
regulation (healthy ways to calm • Avoid threats, bribes, directions
or corrections which promote
energy (listening to music,
increase dysregulation
sensory objects such as art,
stress balls, fidgets), or expel
Traum a Inform ed Practices for Early Childhood Educators: Relationship-Based Approaches that Support
Healing and Build Resilience in Young Children Nicholson, Perez and Kurtz

Signs a Child is in Optimal
Regulation (CEO/Boss Brain)
• The child is open to ideas or
• The child is not hurting self,
suggestions
others, or property
• The child is not in fight, flight • The child can think of choices
or freeze
• The child has the capacity to
• The child is responsive to your see or hear the other sides of
a problem
words
• The child’s body appears calm • The child is open to talking
things through with adult or
and back in the present
peers
moment
• The child is able to perspective • The child tells their story with
words
take
• The child is more logical and
open to thinking of solutions
Traum a Inform ed Practices for Early Childhood Educators: Relationship-Based Approaches that Support
Healing and Build Resilience in Young Children Nicholson, Perez and Kurtz
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Things to Do or Say When the
Child is Calm and Has Access to
the CEO/Boss brain
• Analyzing different solutions to a problem
• Logical reasoning
• Perspective taking
• Empathy taking
• Listening
• Following instructions
• Reminder of expectations and rules
• Re-engaging in activities
Traum a Inform ed Practices for Early Childhood Educators: Relationship-Based Approaches that Support
Healing and Build Resilience in Young Children Nicholson, Perez and Kurtz

Adult
Triggers
and SelfAwareness

50

ATTUNEMENT
The most important intervention for trauma-informed
programs is for children to be able to interact with a
caring, responsive, and self-regulated adult who
attunes to them.
The adult’s interest in the child validates the child’s
presence and helps the child to feel a sense of
belonging, safety, and protection. If an adult caregiver
is curious about the child’s thoughts, then the child in
turn will come to value their thoughts and feelings as
well.
Nicholson, Perez and Kurtz: Trauma Informed Practices for Early Childhood Educators: Relationship-Based
Approaches that Support Healing and Build Resilience in Young Children
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Co-Regulation
It is vital for young children who
are experiencing traumatic stress
reactions to have caregivers who
can support them to re-regulate
their distressed bodies and
dysregulated behavior. They are
not able to do this on their own
and need adults to support them
through a process called coregulation.
Nicholson, Perez and Kurtz: Trauma Informed Practices for Early Childhood Educators: RelationshipBased Approaches that Support Healing and Build Resilience in Young Children
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Mirror Neurons are Contagious
I learned the most curious thing as a teacher. I found
out that if even in the slightest that I was feeling
stressed or anxious, it impacted my ability to comfort
or regulate children in my classroom. Some kids were
more sensitive to my internal state of emotions than
others. It is as if they picked up on my energy and
could not be regulated until I had a state of calm. I
have come to learn children almost borrow my
internal state of calm to help calm their own. Then
when I am anxious or stressed they are the first to
mirror back to me the internal world of what I am
feeling.
-Jeffrey J., Teacher Aide

Nicholson, Perez and Kurtz: Trauma Informed Practices for Early Childhood Educators:
Relationship-Based Approaches that Support Healing and Build Resilience in Young
Children
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Mirror Neurons
That is, one person’s emotional state
is “mirrored” by the neuronal system
of another as the mirror system of
one person alters their emotional
and physical state to match the
emotional and physical state of the
person they are interacting with.
Nicholson, Perez and Kurtz: Trauma Informed Practices for Early Childhood Educators:
Relationship-Based Approaches that Support Healing and Build Resilience in Young
Children

54
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The act of pausing and
questioning are micromoments that allow a
teacher to develop more
empathy and
attunement with children
by monitoring their tone
of voice, the words they
use and the nonverbal
behavior they display.
This happens when
teachers strengthen their
self-awareness and
interrupt their reactivity.
Nicholson, Perez and Kurtz: Trauma Informed Practices for Early Childhood Educators:
Relationship-Based Approaches that Support Healing and Build Resilience in Young
Children
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Handout: Relationship, CoRegulation and Mirror
Neurons

Let’s Practice
56

Teacher Attunement
Strategies

• Remains calm

• Eye level proximity
• Approaches slowly
• Knows the child’s tolerance of how close they can approach
• Soothing tones
• Emotionally connected
• Eye contact if the child can tolerate it or it is culturally appropriate
• Tracking the child’s whereabouts and letting them know you are there for
them
• Acknowledge feelings
• Notice and/or comment on sensations (physiological reactions)
• Sends verbal and non-verbal messages the child is safe
• Uses an safe object or place to neutrally connect them
Nicholson, Perez and Kurtz: Trauma Informed Practices for Early Childhood Educators:
Relationship-Based Approaches that Support Healing and Build Resilience in Young
Children
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Action Step #1: Responsive and Attuned Relationships
Specific and achievable next steps

58

Words to Use
Physical
Environment

Designing Supportive
Environments

Schedules &
Predictable
Routines
Transitions
59

For children who are having
a trauma reminder or trigger
and land in fight, flight or
freeze, it is useful if the
adult caregiver can help
children to:
1. Differentiate the past from the present moment
2. Help their “reptile brain” by sending messages they
are safe, there is nothing dangerous and you are
here to protect them
3. Use relational or environment strategies to bring
their bodies back in to the present moment
4. Individualize strategies based on the cues the child
is giving
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Helping a Child with a Trauma
Reminder/Trigger in the Moment
“You are safe. My job is to keep you safe.”
“We will work this out together. You will be
okay” “You are here at school and there is
nothing dangerous.”
“Maybe something scary happened before
but now we will work and get through this
together.”
61

Safe Zones or Safe Spaces
Children look for a person, place or object to help calm them and to
feel safe and secure.

62

ELMO HAS A SAFE PLACE
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Calming Areas or
“Safety Zone”
• Sensory material to
help regulate
• A time to pause,
CALMING and get
away
• Space is enjoyable,
comforting, safe and
soft
• Have sensory and/or
feeling words,
thermometers
• One child at a
time/private

Materials for a Safe, Cozy, and Calming Space that
Support Children’s Emotional and Behavioral
Regulation
Soft or hard pillows
Soft lighting
Art that is soothing
Bean bag chair
Blanket/s
Books
Glitter jar
Coloring books
Headphones with calming
music
Feelings check-in chart
Sensory or emotional check-in
chart

Books that are calming
Hands on the wall to push
Paper to draw or journal
Calming lotion
Playdough
Fidget toys
Water elements or water table
Photos of nature
Self-regulation strategies chart
Problems solving steps
Other?

Nicholson, J., Perez, L., & Kurtz, J. Trauma-Informed Practices for Early Childhood Educators: Relationship-Based Approaches
that Support Healing and Build Resilience in Young Children. Routledge.

Environment Triggers
A new person enters the
room
A sub or volunteer for the day

(Sorrels)

Quick movements

Disorganized materials

Unexpected touch

Unpredictable schedules

Abrupt or harsh physical
contact
Another person in distress

The absence of a trusted
adult
Textures

Noises that are unexpected

Someone taking something
away

Confronting child

Change in schedule

New room arrangement

Calling a child out

Noise and sound levels
Strong odors

Too many transitions

New lesson plan

Casting attention to a child

Harsh words or tone of voice

Someone approaching the too
quickly

Change in lighting

Angry or fearful facial
expression

An adult towering over a child

Approaching a child from
behind

New piece of equipment

Other?

Other?
66
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Strategies for Calming Young Children
Sensory Response Systems
Visual

Dimming the lights
Reducing clutter on walls
Safe Places or Calming Zones
Visual schedules/cues
Transition cues
Visuals that teach
Nature for calming
Timers
Natural light

Vestibular

Rocking
Swinging
Bouncing
Swaying
Taking a walk with adult
Movement
Sitting on bounce balls
Moving chairs

Auditory

Eliminate low frequency sounds
Humming or singing
Using voice tone to support
relaxation
Playing instrumental music
White noise machines
Playing nature sounds
Quiet areas
Go to noisy area
Listen to music

Proprioceptive

Jumping
Climbing
Yoga
Pushing heavy toys
Trampoline
Stress balls
Squeeze objects
Pushing

Tactile

Providing textured objects
Snuggling
Water or sensory table
Play dough
Art projects
Sand
Fidget toys
Give self massage
Textured materials

Oral

Take a drink
Chew on something safe
Eat food
Take deep breaths
Suck or bite on lips
Eat a popsicle/hard candy
Talking about a problem or how
you feel

Knowing what
is coming next
helps me feel
safe, in control!

68

Visual
Schedules
• Decreases stress
response
• Helps children
feel safe
• I can see what is next
• Support a sense of
control over their
environment
69
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Predictable Transitions
• Minimize the number of transitions
• Minimize waiting Provide a verbal and/or
audio signal
• Need something to do while waiting
• Individualize supports and cues
• Create rituals for each transition so it
becomes a familiar and predictable routine
and habit.
70

Action Step #2: Designing Predictable and Supportive Environments
Concrete small, achievable next steps achievable

71

Building Sensory and Body
Awareness and Strengthening
Emotional Literacy

72
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When is the Best Time to Teach Sensory or
Emotional Awareness?
When the behavior starts to
escalate?

During a challenging
behavior?

When children are calm and
there are no triggering
events?

73

Sensory and Emotional
Literacy
Sensory and Emotional Literacy: the ability to identify, understand, and express sensations and/or
feelings in the body and to express them in a healthy way

Trigger

Sensation

Stranger
Butterflies
Enters Class in Stomach

Exam Time

Body Feels
Like Ice
Cubes/
Frozen

Emotion

Thought

Fear

They Might
Hurt Me?

Scared
Terror
Frightened

I am not
safe
I may fail
I will get in
trouble

We only see the triggered or
challenging behavior!
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Difference Between Sensations and
Feelings

The body has to release a charge of energy after a trigger event

Sensations

Feelings

• Physiological happenings
in the body
• An energy charge in the
body from a trigger
• The way your body “feels”
(e.g. butterflies in stomach,
head hurts, fire in throat,
sweaty palms, pit in
stomach)
• Body communicating
intensity of experience

• Words describe how
you feel
• Small, medium or
large feelings or scale
of 1-10
• Triggered by an
experience
• Mad, Sad, Angry,
Frustrated, Scared

Why Promote Sensory
Awareness?
wrds canot decrbe
how I efel
• Helps children find ways to
communicate without
words how they feel and
what they are experiencing
• Trauma memories are
stored the reptile brain
with sensations, not
words
• When triggered, a child
cannot access words so
communicating in other
ways is the first point of
entry for regulation

Sensory Language

Experienced physiologically in the body

Feeling Language

Feelings associated with that sensation

A volcano erupting

Angry

Butterflies in my chest

Nervous

Bumble bees buzzing in my stomach

Anxious

A hammer in my head

Overwhelmed

Jumpy like a frog

Worried

Turtle

Scared

Prickly

Fearful

Sweaty

Stressed

Frozen Iceberg

Numb, panicked, frightened

Nicholson, Perez and Kurtz: Trauma Informed Practices for Early Childhood Educators:
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Teaching Children to Describe the Sensations in Their
Bodies

My heart feels Jumpy like a Frog
My head feels Frozen and my body feels Cold My heart is beating Fast like a Race Car
My tummy feels like a Roller Coaster My head feels like Buzzing Bees
My insides are Twisty
My legs feel like heavy Rocks
My insides are Empty
I feel Cold all over
My heart is Heavy
I feel like a Volcano ready to explode
My brain feels like a Rocket Ship ready to take off My fists are Tight
My face feels Hot and Sweaty
My whole body feels Loose
I have Scratchy skin
My legs and arms are Shaky
My body feels like an Iceberg
My tummy is a T-rex Dinosaur My mouth is like a Cotton Ball
My head feels like a Roller Coaster

Nicholson, Perez and Kurtz: Trauma Informed Practices for Early Childhood Educators: Relationship-Based Approaches
that Support Healing and Build Resilience in Young Children
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Fight, Flight, Freeze
80

Encourage Sensory
Recognition
Tune children in to their body
sensations
“It looks like your body may be
tired”
“When that happened to you
did you feel like a volcano in
your belly?”
Nicholson, Perez and Kurtz: Trauma Informed Practices for Early Childhood
Educators: Relationship-Based Approaches that Support Healing and Build
Resilience in Young Children
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Sensation = ______
Heavy
Empty

=
=

Rock
Empty container

Tight
Shaky

=
=

Chip clip
Mini rocking chair

Pokey
Fast
Jumpy
Bumpy

=
=
=
=

Shell
Race car
Frog
Cardboard image from packaging materials

Twisty

=

Metal coil with no sharp edges

The teacher introduced each object to the children in her class and then read two
books:
Gilbert the Great by Jane Clarke and Charles Fuge
Tickly Octopus by Ruth Galloway
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Emotional
Literacy

• The ability to learn
the emotions words
and definitions
• The ability to ID how
you are feeling and
what if feels like in
your body
• The ability to ID what
zone your emotions
are in = 0-10 or Red,
Blue or Green Zone
• The ability to ID
emotions in others
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Identifying
Feelings
in Self
• Learning words for
different feelings
• Learning how to recognize
your own feelings
• Learning to recognize how
SMALL, MEDIUM OR
LARGE the feeling is
• Small, Medium or Large
• 0-10 Scale
• Red, Yellow or Green

Helping Kids Name
Emotions
Wonder with the child as they
experience various affective states
what they might be feeling:
• “I wonder if you feel sad right now”
• “It appears you might be
frustrated.”
• “It looks like you might feel angry?”

Feeling Language
FEELING
(RED ZONE)

FEELING
(GREEN ZONE)

FEELING
(BLUE ZONE)

FEELING
(YELLOW ZONE)

Mad
Angry

Happy

Sad

Frustrated

Calm

Tired

Worried

Terrified

Focused

Sick

Overwhelmed

Disgusted

Attentive

Bored

Fearful

Yelling

Easy Going/Flexible

Moving Slowly

Annoyed

Troubled

Relieved

Disappointed

Embarrassed

Tense

Thoughtful

Frozen

Confused

Awful

Peaceful

Lost

Scared

Scared

Joyful

Stuck

Impatient
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Feelings
Thermometer
Nicholson, Perez and Kurtz: Trauma Informed Practices for Early Childhood
Educators: Relationship-Based Approaches that Support Healing and Build
Resilience in Young Children

• Using a thermometer, teachers help children learn to point to
the color that represents how “big” the emotions are inside of
them.
• Orange means “emotions are beginning to rise up inside of me”
or “my emotions are moving from intense toward the calmer
zone”
• Red, the highest zone of intensity, means “my emotions are
heated up” and “my feelings are very big!”
• Laminate an arrow with velcro to use with the thermometer.
Children can move the arrow up and down the thermometer to
represent the different levels of intensity of their emotions.
• Instead of thermometers, older children can identify their
emotions across a continuum ranging from one to ten:
• Small: 1–4
• Medium: 5–7
• Large: 8–10
88

Let’s Practice
89

Action Step #3: Promoting Sensory and Emotional Literacy
Concrete small, achievable next steps achievable
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Managing
Strong
Emotions/Self
-Regulation

Just Breathe!
“When we inhale we stimulate the sympathetic
nervous system (SNS) which makes the heart
increase (accelerator). Exhaling stimulates the
parasympathetic nervous system (PNS), which
decrease how fast the heart beats (brakes).
In calm individuals, the inhale and exhale are
steady and a good heart rate measures wellbeing.”
-Adapted from: The Body Keeps the Score Page 269 Dr. Bessel Van Der Kolk, M.D.

Just Breathe!
•Breathing is your bodies remote control
•Take three deep and slow breaths. Work
from the belly, and move the breath all
the way into your lungs. How do you feel?
•With this movement, the most important
piece is incorporating the breath. It is all
about the breath.
•After every pose or movement, we tell the
children – “breathe in, and breathe out.”
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Mindfulness

9
5

Action Step #4: Managing Strong Emotions/Self-Regulation
Concrete small, achievable next steps achievable
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Trauma Informed Schools
A Pledge to All Children

97
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Closing Breath
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Thank you for being a voice for the children who have
lost their…

Julie Kurtz

juliekurtzconsulting@gmail.com or www.juliekurtz.com
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Resources on Trauma
• http://www.nctsn.org/ (search for early childhood
resources)
• http://www.centerforyouthwellness.org/adverse-childhoodexperiences-aces/
• https://acestoohigh.com
• www.cainclusion.org (teaching pyramid icon and materials)
• http://www.ahaparenting.com
• https://developingchild.harvard.edu/resources/five-numbersto-remember-about-early-childhood-development/
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Resources Continued
Books

• Nicholson, J., Perez, L., & Kurtz, J. Trauma-Informed Practices
for Early Childhood Educators: Relationship-Based Approaches
that Support Healing and Build Resilience in Young
Children. Routledge.
• Gabi Garcia: Listening to My Body
• Dr. Peter Levine: Trauma Through a Child’s Eyes
• Chandra Gosh Ippen: Once I was Very, Very Scared
APPS
• https://www.headspace.com/educators
• Trigger Stop: Social and Emotional Check-In for Children 3-8
• Stop, Breath, Think
• Forest
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